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We know that building the capacity of teachers will lead to better instruction and greater learning for all students. 
Evaluation should be an on-going process to improve the quality of performance as well as identify areas of strength and 
required improvement. It should promote growth in teacher effectiveness through the interaction between the teacher 
and administrator. Helping educators understand what good teaching looks like is at the heart of the Center for 
Educational Leadership’s 5D+ Teacher Evaluation Rubric – a growth-oriented tool for improving instruction.  

The 5D+ Teacher Evaluation Rubric is based on the 5 Dimensions of Teaching and Learning (5D) instructional framework, 
which is derived from an extensive study of research on the core elements that constitute quality instruction. These core 
elements have been incorporated into the 5D framework and 5D+ rubric as five dimensions -- Purpose, Student 
Engagement, Curriculum & Pedagogy, Assessment for Student Learning, and Classroom Environment and Culture – which 
are divided into 13 subdimensions.  The 5D+ Rubric also includes Professional Collaboration and Communication which is 
based on activities and relationships that teachers engage in outside of classroom instruction.  
 
The summative rating for each indicator below is based on an analysis of evidence. In general, formative evidence is 
gathered through multiple observations, review of artifacts, responses to wonderings, trends, student work, notes from 
formative conversations, teacher self-assessment, etc.   

The summative rating for each state criterion is based on the preponderance of evidence for each indicator rating within 
the state criteria and its probable truth/accuracy, not the amount of evidence. If the criterion score is not clear, the guiding 
questions below are used to reflect on the evidence in order to determine an informed professional judgment about what 
the criterion level score and final summative rating should be for the year.  

 What else do I need to see or consider to make a final decision – what is available to me?  

 What is the distribution of evidence over time?  

 Has there been demonstrated and consistent improvement? If there was growth, was the growth sustained?  

 What would be the tipping point? If I consistently saw “X”, I would feel confident that the 
performance is Basic. If I consistently saw “Y”, I would feel confident that performance is 
Proficient. 

 What is the essence of the indicator? The criterion? Go back and find the key words in the framework/rubric. What 
does the evidence tell you about the evaluatee’s performance and growth with regards to this essential aspect of 
the indicators/criterion?  

 Is this evaluatee more Basic than s/he is Proficient, or more Proficient than s/he is Basic in this indicator? What is 
the evidence based in the framework/rubric to support your decision?  
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If Criterion 3 or 6 is selected, evaluators will use the accompanying student growth rubrics. 
If Criterion 1,2,4,5 or 7 is selected, evaluators will also use Criterion 3 or Criterion 6 student growth rubrics. 

Washington State 
Teacher Evaluation 

Criteria 

FOCUSED EVALUATION 
Dimension 5D+ Teacher  

Evaluation Indicator 

Summative 
Rating 

Criteria 
Score 

1. Centering Instruction 
on High Expectations for 
Student   

P1  Connection to Standards, broader purpose and transferable skill    

P4  Communication of learning target(s)   

P5  Success criteria and performance task(s)   

Achievement SE3  High Cognitive Demand   

 CEC3  Discussion, Collaboration and Accountability   

2. Demonstrating 
Effective Teaching 
Practice  

SE1  Quality of Questioning    

SE5  Expectation, Support and Opportunity for Participation and Meaning Making   

 SE6  Substance of Student Talk   

 CP6  Scaffolds for Tasks   

 CP7  Gradual Release of Responsibility   

3. Recognizing 
Individual 
Student Learning to 
Address Those  

P3  Teaching point(s) are based on students’ learning needs    

SE2  Ownership of Learning  

SE4  Strategies that Capitalize on Learning Needs of Students   

Needs CP5  Differentiated Instruction   

 A6  Teacher Use of Formative Assessment Data   

 3.1  Establish Student Growth Goals   

 3.2  Achievement of Student Growth Goals   

4. Providing Clear and 
Intentional Focus on 
Subject Matter Content 
and Curriculum 

P2  Connection to previous and future lessons    

CP1  Alignment of Instructional Materials and Tasks   

CP2  Discipline-specific Conceptual Understanding   

CP3  Pedagogical Content Knowledge   

 CP4  Teacher Knowledge of Content   

5. Fostering and 
Managing a Safe, 
Positive Learning  
Environment  

CEC1  Arrangement of Classroom    

CEC2  Accessibility and Use of Materials   

CEC4  Use of Learning Time   

CEC5  Managing Student Behavior   

 CEC6  Student Status   

 CEC7  Norms for Learning   

6. Using Multiple 
Student Data Elements 
to Modify Instruction 
and Improve Student 
Learning  

A1  Self-assessment of Learning Connected to the Success Criteria    

A2  Demonstration of Learning    

A3  Formative Assessment Opportunities    

A4  Collection Systems for Formative Data    

A5 Student Use of Assessment Data   

 6.1  Establish Student Growth Goals using Multiple Student Data Elements    

 6.2  Achievement of Student Growth Goals    

7. Communicating and 
Collaborating with 
Parents and the School 
Community 

PCC3  Parents and Guardians    

PCC4  
 

Communication within the School Community About Student Progress    

8. Exhibiting 
Collaborative and 
Collegial Practices 
Focused on Improving 
Instructional Practice 
and Student Learning 

PCC1  Collaboration with Peers and Administrators to Improve Student Learning    

PCC2  Professional and Collegial Relationships    

PCC5  Supports School District, and State Curriculum, Policy and Initiatives    

PCC6  Ethics and Advocacy    

8.1  Establish Team Student Growth Goals    
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Check one to determine final summative score: 
 The teacher received a Distinguished and a rating of 1 on any student growth rubric, so the teacher receives an 

overall summative rating of Proficient and the teacher and principal must participate in a student growth inquiry.  
 The teacher received a Distinguished and received a 2, 3, or 4 on both student growth rubrics, so the teacher 

receives an overall summative rating of Distinguished and should be recognized or rewarded.   
 The teacher received a Basic or Proficient and a rating of 1 on any student growth rubric, so the teacher’s overall 

summative rating remains the same and the teacher and principal must participate in a student growth inquiry.  
 The teacher received a Basic or Proficient and a rating of 2, 3, or 4 on both student growth rubrics, so the teacher’s 

overall summative rating remains the same.  
 The teacher received an Unsatisfactory and a rating of 1 on any student growth rubric, so the overall summative 

rating remains the same and the teacher must be placed on probation.  
 The teacher received an Unsatisfactory and a rating of 2, 3 or 4 on both student growth rubrics, so the teachers 

overall summative rating remains the same and the teacher must be placed on probation.  
 
OVERALL SUMMATIVE SCORE:           

 
 
Based on the teacher’s performance on the adopted state criteria during this evaluation period, it is my professional 
judgment that this staff member’s performance status is  Satisfactory  Unsatisfactory. 
 

(Note: A teacher’s work will not be judged satisfactory if the overall summative rating is level 1 or level 2 when the  
teacher has more than 5 years of experience and level 2 has been received 2 consecutive years or 2 out of 3  
consecutive years.) 

 
 
__________________________          _____________________  _______________  
Date of Final Evaluation Conference         Signature of Evaluator   Date    

 
My signature below indicates that I have reviewed this evaluation, including the criteria rating. It does not necessarily 
indicate agreement with the findings.  I understand I may submit a written response to this evaluation. 
 
 
___________________________       ______________________ 
Teacher’s Signature         Date 
 

RECOMMENDED AREAS OF FOCUS/GOALS FOR THE NEXT SCHOOL YEAR 

 

 

 


